Mopgyn 2. Pa3BOJHM KapaKTEPUCTUKU Ha
aZIoJIeCIIeHTHUTE U IIpeIrio3HaBambe Ha
HaCUJIHUYKM OJHeCyBamha

OBOj MOAYN 'Y UCTPaXKyBa CNIOXXEHUTE OAHOCK NOMErY pa3BOjOT Ha af0/IECLLEHTUTE U HACUITHUYKOTO
ofHecyBaH-€ BO CpeAHOLIKOoJICKaTa cpeamHa. HacouyeH KOH HacTaBHULM, TOj 06e36eayBa yBUA BO
NCUXOJIOLLKNOT, EMOTUBHUOT M COLMjaNTHUOT pa3Boj Ha TUHEjLIEPUTE N KaKO OBUE (paKTopK B/IMjaaT Ha
AWHaMMKaTa Ha HaCUNCTBOTO. JJOKYMEHTOT ' onpemMyBa HacTaBHULUTE CO NpaKTUYHU BELUTUHMU 3a
NpenosHaBake Ha OYUrNeaHn U CynTUITHU 3HaLUM Ha HaCUJICTBO, pasbupare Ha MCUXOJTOLWKUTE NpohUIn

Ha XXPTBUTE U HACUNHULUTE U CrIpoBeAyBatbe Ha epeKTUBHU CTpaTerMm 3a UHTEPBEHLMja.
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Pa3BojHM KapaKTepUCTUKM Ha afJoJIECIIEHTUTE U
HMBHAaTa BPCKa CO HACUJIHMYKOTO OJHECYBalhe

AjonecLeHunjaTa npeTcTaByBa KpUTUYEH Nepuo Ha pasBoj, KOj ce KapaKTepuaupa co 3Ha4ajHuU NPOMEHMU
BO pPa3BOjOT Ha MO30KOT, KOTHUTUBHOTO (DYHKLIMOHMpPaHbe U colujanHaTa AuHaMuka. OBue TpaHchopmaLumm
nNaboKo BfvMjaaT Ha Toa Kako TUHEjLlepuTe ce nepumnupaat cebecu n apyrute, MICTOBpeMeHOo 06JIMKYBajKU T
HUBHUTE OfHECYBAUYKMN TEHAEHLMUW, BKITYYUTENHO U PAHSIMBOCTA KOH HACWUJICTBO U CKJIOHOCTA KOH
ManTpeTuparbe Ha apyrute. PasbupareTo Ha oBMeE pa3BojHU haKTopu UM obesbeyBa Ha HaCcTaBHULUTE

BpeaHun yBuaum Bo npuy4YnHNTE U CUMNTOMUTE Ha HACUJICTBOTO, OBO3MO)KYBaj|'(VI I'IOEC')MKaCHa VIHTepBeHLl,Mja..

KorHuTuUBeEH Pa3Bo]

AponecueHTuTe NCKYyCyBaaT 3roJjieMeHnn KoOorHuTmBHU CMNOCOOHOCTH, BKJ'IyLIYBajI’(M no,u,o6peHo KPUTUYKO
pa3MUCIiyBatbE, perynau,mja Ha eMouunTe n BEWLWTUHN 3a pellaBaHbe I'IpO6J'IeMM. KOHTMHyMpaHMOT pasBoj Ha
I'Ipe(prHTaJ'IHVIOT KOPTEKC, KOj € O4roBopeH 3a AOHeCyBarbe OAJTYKU N KOHTPOJIa Ha UMINYJICUTE, NMPpUAOHECYBaA 3a
oBUE Hallpeaouu. Cenak, oBMe CNOCOBHOCTU OCTaHyBaaT HENMOTMOJIHU, LLTO ' rNMpaBu TMHejl,JepVITe MNoAJTIOXXHU Ha

MMMYJICUBHU OfjHECYBaHba, 0CO6EHO BO cpeanHa co BpcHuum (Crone & Dahl, 2012).

Kako WwTo afloNecLeHTUTe HacTojyBaaT fa ja usrpazaT cBojaTa IMYHOCT, B/IMjaHNETO Ha BPCHULIUMTE CTaHyBa
KJTY4YHO BO 06JIMKYBaH-ETO Ha camonepuenunjata. CounjanHaTa crnopeaba n notpebaTa 3a 0406pyBaHe of,
BPCHULIMTE MOXKAT Ala NOTTUKHAT arpecUBHO OfjHECYBaH-€ UK YYBCTBA Ha HEZIOBOJIHOCT, KOM YeCTO NpeTxoaaT
Ha HaCUTHNYKO ofHecyBaHe. Crnopes TeopujaTa Ha EpUKCOH, HeycnexoT BO pa3BMBaH-€TO Ha COMCTBEH
WOEHTUTET MOXe Jla AoBejle A0 KOHMbY3Mja Ha YIoruTe, LTO NOTEHLMjaNIHO MOXE Aa ce MaHUdecTnpa Kako

arpecuja koH apyrute (Erikson, 1968).




Pa3BojHM KapaKTePUCTUKYM Ha al0JIECLIEHTUTE U
HMBHAaTa BPCKa CO HACMJIHMYKOTO OJHECYBalhe

(mpomomxeHme)

EMo1IMOHAaJIeH pa3Boj U peryialuja

AQONecUeHTHNOT MO30K [0XXMBYBa 3acuUsieHa
eMOLIMOHaNHa peakKTUBHOCT nopaau
NPOMEHUTE BO IMMOUYKNOT CUCTEM.
NcTpa)XkyBarbaTa yKaXkyBaaT [eka cnabarta
eMOLMOoHaNHa perynaumja e Bo Kopesauuja co
3rosieMeHa BepojaTHOCT 3a CTaHyBaH€
HacunHuK unu xptea (Garner, 2017).
TuHejlepuTe Kon ce 6opaT Co KOHTpoONa Ha
CBOMTE EMOLINKN C€ NOCKJIOHN Ha UMMNY/ICUBHMU
ofHecyBaHba, BKJIyYUTENHO N arpecuja u

HacuncTteo (Murray-Close et al., 2007).

OBOj Nnepuog ce ogIMKyBa COo 3rojlieMeHa
4YyBCTBUTENIHOCT Ha MO3UTUBHU U HErATUBHMU
CTUMYJIN, LUTO pe3ynTmpa cCo eMoLMoHannHa
HecTabunHocT. [loageka agonecueHTuTe ce
ABWXXAT HN3 OBOj CJ/TIOXKEH eMOLMOHANEH rnej3ax,
TWe CTaHyBaaT NopaH/INBKN Ha YyBCTBA Ha
oabuBar€e N CoUNjasIHO UCKITyUyBaHE, LLUITO MOXEe
Aa rm 3acunim KOHQJIMKTUTE CO BPCHULMUTE
(Steinberg, 2014).

OBue (pakTopm Nomaraat Aa ce objaCHU 30LWITO
YXXPTBUTE Ha HAaCWJICTBO BO ajoJiecLeHumjaTa
4eCTOo 0XMBYBaaT MOBUCOKM CTarkun Ha
aHKCUO3HOCT, fenpecunja n couynjanHo

NnoBJ1EKYBaH-€.

CollujasieH pasBo]j

3a BpeMe Ha ajonecueHunjata, YyBCTBOTO Ha

npunagHoOCT cTaHyBa of, 0cCobeHa BaXKHOCT, Npwu

LUTO BPCHUYKUTE FPYNM MMaaT CUJTHO BNIMjaHUeE BP3

ogHecyBaHeTO. [lonynapHocTa 1 couunjanHnoT
cTaTyC Ce nojaByBaaT Kako M3BOPM Ha MOK, LLTO
MOXXe fia noBefe A0 HaCUITHUYKO ofHecyBambe,
6uaejKu HeKou TUHejLIepn HacTojyBaarT Aa
BOCMoOCTaBaT JOMWHaLWja Unn fa ja oapxxar
CcBOjaTa nosuuuja BO counjanHaTa xmepapxuja
(Bukowski & Sippola, 2001; Crone & Steinbeis,
2017).

AponecueHTuTe 4YecTo popMupaart rpyrnuyku, a
OHME KOWU Ce MapruHaansmpaHun nnm
nepuenupaHu Kako rnopasanyHu Moxar fa
cTaHaT MeTa Ha HacuncTiBo (Espelage & Swearer,
2003). MonynapHUTe y4eHULM NOHEKOraLLl
KOpucTaT HacUICTBO 3a fa ja o4p)XaT cBojaTta
couujanHa goOMUHauUWja, noLeka OHMe o
MapruHanansmpaHuTe rpynm ce U3nioXXeHu Ha
NOorosieM pU3unK og BUKTUMKU3aLNja.
CouwnjanHaTta AMHaMMKa Kako UCKJyvyBatbe,
LLUMPEH>E IMTaCUHU U jaBHO MOHUXXYBaHse
npeTcTaByBa BOOOMYAEHM TaKTUKMK Ha
penauncko HacuUICTBO, KOe YeCTOo OCTaHyBa
HEBUAIMBO 3@ BO3PaCHUTE Nnopaan Toa LTo
OYHKLUMOHMPa noa HepopMasHu columjanHu

KOO OBM.



Pasnuku rioMery BOO6MYaeH TUHEJIIEPCKU
KOH(MJIMKTYU ¥ BPCHUYKO HACUJICTBO

Nako KOHCI)J'IMKTOT npeTcrtaByBa rnpnpoaHa KOMMOHEHTa Ha aAO0JIECLEHTCKUTE COLI,MjaJ'IHM UHTEPAKLUN,

NMPOCBETHUTE pa6OTHMLI,VI MOpPa Aa HallpaBaT pa3J/inKa Mefy BOOOMYAEHU HeCcorjlacyBakba N ogHecyBatba Ha

MaJITpeETUPaHbEe 3a Aa MOXXaT COOABETHO Ala pearnpaar.

BoobuuyaeHU KOHPIINKTHU

* M3epHayeHa nosunLKnja Mery CTpaHuTe Co
NPUBINXKHO eIHaKOB COLWjaNieH UM eMOLIMOHaNeH
aBTopuUTeT

- HeHagejHU MHUMAOEHTK, @ He TPajHO BKOPEHeTu
MoAeNn Ha oAHecyBaHe

- be3 HamepHa Len 3a noBpeayBare; KOHGNUKTUTE
npousneryBaaT off HecornacyBatba unm
Hepopasbupara

+ PelwlaBarbeTO € MOXHO NMpeKy KOMyHUKaLKja,
NnperoBopu 1 KOMNPOMUC

NMpumep: Jlnca nu Mapuja ce 6AMCKM NpuUjaTeENKM KOU He ce
cornacyBaaT Koja akTMBHOCT MO yYunumLuTe Aaa ja usoepar.
Tue pacnpaBaarT 3a Toa Koja akTUBHOCT € nNoaobpa u
NpMBPEMEHO Ce HanyTaT egHa Ha agpyra. OTKako Ke ce
cMparT, ogjsiydyyBaart Aa v cnegaTt CBOUTE JINYHU
NHTEpecwH, Npu Toa NPOLOJIXKYBAjKMU 0 HUBHOTO
npujatenctBo. OBOj KOHPANKT nogpasodupa
pamMHornpaBHa MOK, CUTyaTUBHO HecorlacyBaHe 1 MOXe

[la ce pelu co KOMYHUMKaLlmMja 6e3 TpajHu nocneanum.

HacunmHMYKO ogHeCcyBame

« OyurnepgHa HEeEPaMHOTEXXaAa Ha MOKTa (cou,mjanHa,
eMoLUnoHaJiHa UJin (bM3MLIKa)

- CBecHa HaMepa 3a HaHecyBaHbe eMOLIMOHAJIHA,
hu13nyKa nnm couunjanHa noepena

- [MoBTOpYyBaH o6pa3sel, Ha oAHeCyBaHe, HAMECTO
noeguHeYHN UHUUOEHTU

+ )XpTtBaTta ce yyBCcTBYBa 6€CrNOMOLLHA Aa ja peLuu
cuUTyauujaTa; HaCUTHUKOT He NOKaXKyBa UHTepec
3a paspellyBatbe.

NMpumep: Anekc NOBTOPHO LLUXPU JTAXKHU rnacuHU 3a beH,
AeKa npenuvwyBa Ha TectoBuTe. OBa npeanssunkysa beH
[la CTaHe couujasiHO n3onnpaH, buaejku coydyeHmumnTe
oagbuBaaTt fa copaboTyBaaT CO HEro unu ga ceaat co
Hero 3a BpemMme Ha oagMopoT. N nokpaj obnante Ha beH ga
ja pasjacHu cutyauujata, Anekc npogosnkysa co LWwupeHe
FacuUHKN, Npean3BuUKYBajKuM NOCTOjaH CTPEeC U
ncknydyysame. OBa npercraByBa ManTpeTupare nopagu
HaMepHOTO U NOBTOPYBAHO AejCTBME CO Len fga ce
HalWTeTWU. JacHaTa HepaMHOTEXa Ha MOKTa U TPajHOTO

ogHeCcyBam€ Koe npeamn3smMKkyBa eMOoLUMMOHaJIHa WTeTa.

PeakIiiMy Ha HACTaBHUKOT BO Pa3JINYHU CUTYaALIUHU

>

3a Boo6MYaeH KOHQIIUKTHU

* [loTTMKHyBarbe OTBOPEHA KOMYHMKaLMja U
aKTUBHO CNyLLIaHbe MEery y4eHnumTe

- [logyyyBaHbe Ha TEXHUKU 3a pellaBame
KOH(IMKTWN, BK/TyYyBajKu NPeroBOpu 1
NOCTUTrHYBaHe KOMMPOMMUC

«  Meaujaumja Ha gMCKycumM 3a fa ce ocurypa Jieka
U IBETE CTPAHU Ce CNYLLUHATW

* [loTTUKHYBaHe eMnaTunja NpeKy nomMmarame Ha
yyYeHuunTe ga rum pasbepat pasiMyHUTE NepcnekTUBU

<&

Bo cuTyalluy Ha HaCUJICTBO

- JlenyBarbe BeaHall 3a NMPEeKNH Ha HaCUNCTBOTO U
OABOjyBaH-€ Ha y4ecHuuuTe

+ CnpaByBatrbe CO HepaMHoOTeXaTa Ha MOKTa Npeky
noAapLuKa Ha XXpTBUTE U CrIpoBelyBaHe Ha
nocneanum

- Cneperbe Ha cuTyauujaTa CoO TeK Ha BpeMe 3a fa
ce cnpeyun NoBTOpyBaH-€

« BknyyyBarbe poauTenu, COBETHULIN U
aJlMUHUCTPATOPU Kora e rnoTpebHo



Classroom Activity: Identifying Bullying

Scenarios

The following scenarios provide practical examples to help educators distinguish between normal conflicts and

bullying situations. For each scenario, consider the key characteristics that define the interaction and appropriate

teacher responses.

Scenario 1: Normal Conflict
Emma and Jake both want the
leadership role in a group project.
They have different ideas about
project structure and argue heatedly,
with both raising their voices. The
disagreement focuses on the task
itself. When the teacher intervenes,
they help the students find a
compromise where Emma handles
research while Jake coordinates the

presentation. Afterward, both

ReFRTdR5R0E7 £ 681'pbRkative work
WHHIdIRgsKkiRgAgsrRign:
disagreement, one-time incident,
resolution achieved through

compromise.
Teacher action: Mediate the

discussion, help students find a
compromise that leverages both
students' strengths, and monitor to

ensure the resolution holds.

Scenario 2: Bullying

Situation
During recess, Sam repeatedly calls

James derogatory names like "loser”
and "weakling" in front of
classmates. Sam mocks James's
appearance and athletic abilities
almost daily. James initially tries to
ignore the comments but becomes
increasingly withdrawn and
eventually stops participating in
recess activities. He begins avoiding
recess entirely by staying in the
classroom or feigning illness. Sam
continues the harassment without
Key dpdicatavs: & oualcisiaalanse,
HURIliediPEmY IsoRRIRESRehavior,

victim's increasing distress, no

resolution.
Teacher action: Intervene

immediately, separate the students,
provide support to James,
implement consequences for Sam,
monitor the situation closely, and

involve counselors and parents.

Scenario 3: Normal Conflict
During math class, Sarah and Lucas
disagree on the solution to a
problem. Both are confident in their
methods and insist they're correct.
The disagreement escalates into a
brief shouting match that disrupts
the lesson. After class, both students
realize they overreacted, apologize to
each other, and resolve the matter
with no lingering resentment

Key indicators: Equal power
between them.

dynamic, academic disagreement,
one-time incident, mutual

recognition of overreaction,

resolution through apology.
Teacher action: Address the

classroom disruption, facilitate
post-class reflection, acknowledge
their maturity in resolving the
conflict, and use the incident as a
teaching moment about constructive

disagreement.



The Role of Gender and Stereotypes in

Bullying Behavior

Bullying behavior frequently reflects and reinforces societal gender norms and expectations. Boys and girls

often engage in different forms of bullying based on cultural stereotypes about masculinity and femininity,

which influences both the expression of bullying behaviors and how these behaviors are perceived and

addressed by adults.

Boys and Physical Bullying

Boys are more likely to engage in physical bullying,
such as hitting, pushing, or other forms of overt
aggression. These behaviors align with traditional
views of masculinity, which often emphasize
physical strength and dominance. Boys may use
bullying to assert power, prove toughness, or gain

social status within their peer group (Olweus,

E?gmple: A group of boys targets a smaller boy
during recess, repeatedly pushing him into lockers
and mocking his physical appearance. The
aggressive behavior is meant to display

dominance in front of peers.
Boys are often socialized to be tough and

competitive, which can lead to more overt forms of
aggression. Those who don't conform to
masculine norms, such as boys perceived as
weaker or more emotional, may face increased

vulnerability to bullying (Espelage & Swearer,

?nqggz:t on victims: Boys who experience bullying
may struggle to seek help due to fear of being
perceived as weak or unmanly. This reluctance can
lead to internalized emotional distress and

elevated risk of depression.

Girls and Relational Bullying

Girls more frequently engage in relational bullying,
which involves manipulating social relationships to
harm others. This form of bullying includes
spreading rumors, excluding others from social
groups, or damaging reputations. Relational
bullying aligns with societal expectations of girls

being more socially oriented and emotionally

ERNRTpIET AthREY S LRYINS U 22 false rumors

about another girl, leading to her social ostracism.
The goal is to isolate the target without direct

physical aggression.
Girls often participate in more covert forms of

bullying, such as gossiping or exclusion, which
align with societal expectations of girls being less
physically aggressive. These behaviors can be
equally damaging as physical bullying but are

typically harder to detect (Crick & Grotpeter, 1995).
Impact on victims: Victims of relational bullying

frequently experience long-term emotional
distress, including anxiety and depression.
Because relational bullying is less visible, victims

often feel isolated and unsupported.

Gender stereotypes shape how boys and girls express aggression and respond to bullying. These

stereotypes also influence how bullying is perceived by others, including teachers and parents. Physical

bullying by boys may be viewed as more serious or concerning, while relational bullying by girls might be

dismissed as typical "drama,’ despite its significant harmful effects.



Breaking Down Gender Stereotypes in
Bullying — Strateqies for Teachers

N\

Encourage Empathy and Emotional

Expression
Teaching both boys and girls to express their emotions

in healthy ways can reduce aggressive behaviors
caused by frustration or unmet emotional needs. By
normalizing emotional expression across genders,

teachers can help break down stereotypes that
8?3&@0“&?&38%%&{@%motion Charades

Students act out various emotions (anger, sadness,
excitement, frustration) in small groups without using
words. After guessing the emotions, students discuss
how emotions feel and how they can be expressed
constructively. The activity emphasizes how empathy

helps prevent conflict and bullying by understanding

others' emotions.

©

Recognize All Forms of Bullying

Teach students to recognize that bullying takes many
forms, including physical, verbal, relational aggression,
and cyberbullying, emphasizing that all forms are
harmful regardless of which gender typically engages

in them.
Classroom Activity: The Bullying Reflection Exercise

Students anonymously write about bullying experiences
they witnessed or experienced, focusing on feelings
and bullying type. The teacher reads selected
examples, categorizing them into physical, verbal,
relational, and cyberbullying. Students reflect on how
different forms can be equally hurtful and discuss

strategies for addressing all types of bullying.

N

Challenge Gender Stereotypes

Actively challenge stereotypes that promote aggressive
behaviors in boys or encourage passive-aggressive
behaviors in girls. Help students recognize how these
stereotypes limit their expression and can lead to

harmful behaviors.
Classroom Activity: Role Reversals

Students brainstorm common gender stereotypes, then
divide into groups to examine negative effects of
stereotypes on boys (e.g., "Boys don't cry") and girls
(e.g., "Girls should be quiet"). Students role-play
scenarios breaking these stereotypes, such as boys
expressing vulnerability or girls assertively standing up
for themselves. Follow with discussion on how
stereotypes influence bullying and how they can be

challenged.

/5

Promote Peer Support

Encourage students to act as proactive bystanders by
standing up for peers who are being bullied, regardless

of gender. Create systems where students feel

empowered to support each other.
Classroom Activity: Stand Up, Speak Out

Create a peer support program where students learn to
recognize bullying behaviors and safely intervene.
Students role-play bullying scenarios and practice
different intervention methods (confronting bullies,
reporting incidents, supporting victims). Debrief with
discussion on effective approaches and building a
supportive school community. Encourage students to

share experiences of standing up for others.



Soc1o0-Cultural Aspects and Bullying

Cultural factors, including ethnic diversity, societal values, and historical context, significantly influence

bullying behaviors.

Ethnic Diversity and Bullying
Ethnic diversity in schools influences bullying
behavior in complex ways. In ethnically
diverse classrooms, bullying may either
increase due to intergroup conflict or
decrease as students learn to interact with
people from different backgrounds. Basilici
et al. (2022) found that in North America,
ethnic diversity often served as a protective

factor against bullying by reducing power

[AQYAFYRELD FHUPRE MR BUAIAERAL status

more closely correlates with ethnicity, ethnic
diversity more frequently emerged as a risk
factor for bullying, especially among younger
students. Ethnic bullying specifically targets
individuals based on their ethnic or cultural
background, potentially involving racial slurs,
exclusion, or other discriminatory behaviors.
This form of bullying profoundly impacts

victims' mental health and sense of identity.

Educational Systems and
Bullying

Differences in education systems contribute
significantly to bullying prevalence. Countries
with more hierarchical school structures or
less supervision during breaks often report
higher bullying rates. Akiba et al. (2002)
discovered that education systems creating
substantial achievement gaps between
students frequently experience higher
hhegia§nsdiasHiighlight how institutional
structures can either mitigate or exacerbate
bullying behaviors. Educational approaches
that emphasize cooperation rather than
competition, provide adequate supervision,
and actively promote inclusive environments

tend to experience lower bullying rates.

-~y




Strategies for Addressing Socio-Cultural

Aspects Related to Bullying

Foster Inclusive Classroom
Environments

Teachers can prevent ethnic bullying by creating
classroom cultures that celebrate diversity. This
includes encouraging students to learn about each
other's cultural backgrounds and actively
promoting respect for differences. Activities that
facilitate cultural exchange and open discussions

about diversity help reduce prejudice and build

ERRARN ARG SHIEMSe a "Cultural Day" where

students present aspects of their cultural heritage,
including food, music, traditions, and customs.
This interactive experience helps students
appreciate diversity and reduces the likelihood of
bullying based on cultural differences. The event
can include displays, performances, and
opportunities for students to share personal
Bionemaditeih thein cuiudififslentitieand
highlighting the value of diverse perspectives,
teachers create environments where ethnic
bullying becomes less socially acceptable. This
approach addresses the root causes of ethnic
bullying by challenging stereotypes and building

cross-cultural understanding.

Train Students to Recognize
and Report Ethnic-Based

Harassment
Effective anti-bullying programs must specifically

address ethnic bullying by teaching students to
recognize discriminatory behavior and establishing
clear reporting mechanisms. When students
understand what constitutes ethnic bullying and
know how to report it, they become active

participants in creating safer school environments.

Example Activity: United Against Hate

Objective: Help students understand ethnic
bullying and empower them to recognize and

report it safely
Process: Explain that ethnic bullying targets

someone based on ethnicity, nationality, or cultural

background
Activity: Groups analyze scenario cards depicting

both ethnic and general bullying, identifying

bullying types and appropriate responses

Discussion: Groups share their analyses, focusing
on why addressing ethnic bullying matters and

how to create inclusive environments

This activity helps students distinguish between
different forms of bullying while emphasizing the
particular harm caused by ethnic-based
harassment. By practicing identification and
response strategies, students develop the skills
needed to intervene effectively when they witness

ethnic bullying.



Connect Families with Socio-Economic Support Systems

Socio-economic factors often intersect with ethnic and cultural backgrounds to create additional
vulnerabilities to bullying. Teachers can play a crucial role in identifying when families might benefit from
local or national support programs and guiding them toward appropriate resources. This holistic approach

recognizes that addressing bullying sometimes requires addressing underlying socio-economic challenges.

Identify Needs

Observe students for signs that may indicate
socio-economic challenges, such as consistent
hunger, inadequate clothing, or inability to
participate in school activities due to financial

constraints.

Approach With Sensitivity

When connecting with families, communicate
with empathy and respect, focusing on available
resources rather than perceived deficiencies.

Maintain confidentiality throughout the process.

Research Available Resources

Maintain an updated database of community
resources, including food assistance programs,
healthcare services, housing support, and
educational subsidies that families might qualify

for.

Facilitate Connections

Help families navigate application processes,
provide necessary documentation from the
school when appropriate, and follow up to
ensure they successfully accessed needed

services.



Recognizing Signs of Bullying: Visible

and Subtle Indicators

Emotional Signs in
Victims

« Sudden mood changes or

emotional volatility

Increased anxiety,
particularly before school or

social events
Expressions of sadness,

hopelessness, or

worthlessness
Loss of interest in previously

enjoyed activities

Unexplained anger or

irritability

Behavioral Signs in

Aggressors
Increased aggression or

dominance toward peers

Need for control in social

situations

Lack of empathy for others'

feelings

Blaming victims for

provoking them
History of disciplinary

problems

QD
D

Social Signs in Victims
« Sudden loss of friends or
avoidance of social

situations
Reluctance to participate in

group activities

Isolation during lunch or free

periods
« Seeking adult company

instead of peer interaction
Being excluded or rejected

by peers

Academic Signs In
Victims
Declining grades or

academic performance

Decreased participation in

class discussions
Difficulty concentrating

during lessons

Increased absenteeism or

tardiness
- Avoidance of specific

classes or activities



Physical and Material Signs

Physical Indicators

Unexplained injuries, bruises, or scratches
- Torn, damaged, or missing belongings
- Frequent complaints of headaches,

stomachaches, or other physical ailments
Changes in eating habits (skipping meals or

binge eating)
- Sleep disturbances, including nightmares or

insomnia

Subtle Material Signs

Missing or damaged personal items or school

supplies
"Lost" lunch money or possessions

Sudden requests for extra money without

reasonable explanation

Belongings repeatedly "misplaced” or

"forgotten’
Reluctance to bring valuable items to school

Classroom Dynamics That May Indicate Bullying

Beyond individual signs, certain classroom dynamics can signal that bullying is occurring:

Power imbalances: Consistent dominance of certain students over others in social interactions

Laughter at inappropriate times: Students laughing when another student speaks or participates

Exclusionary behaviors: Students consistently left out of group activities or seated alone

Tension between specific students: Visible discomfort when certain students interact

Sudden changes in social groupings: Previously friendly students suddenly avoiding each other

Teachers should be particularly attentive to these signs in students who may be more vulnerable to bullying,

including those who are perceived as different due to appearance, abilities, socioeconomic status, or

cultural background. Early recognition of these indicators allows for timely intervention before the bullying

escalates and causes more significant harm.




Implementing Effective Bullying
Prevention and Intervention Strategies

Individual Interventions

1 Direct support for victims and targeted interventions for aggressors

Classroom Strategies

2 Creating supportive environments and teaching

social-emotional skills

School-Wide Approaches

3 Consistent policies, staff training, and positive school

climate initiatives

Community Engagement
4 Involving families, community resources, and

broader social support systems



Evidence-Based Prevention Strategies

Develop Clear Anti-Bullying Policies

Establish comprehensive policies that clearly
define all forms of bullying, outline reporting
procedures, and specify consequences.

These policies should be developed with input
from students, staff, and parents to ensure broad
buy-in and should be regularly communicated to

the entire school community.

Build Social-Emotional Skills

Integrate social-emotional learning into the
curriculum to help students develop empathy,
emotional regulation, conflict resolution, and

healthy relationship skills.

These foundational competencies reduce bullying

by addressing the underlying social and emotional

factors that contribute to aggressive behaviors.

Effective Intervention Approaches

57%

Reduction

3-5

Minutes
The critical window for effective
intervention when bullying is
observed. Immediate response
prevents escalation and sends a
clear message that bullying is

unacceptable.

The average decrease in bullying
incidents when schools

implement comprehensive

multiple levels of the school

Create Inclusive Environments

Actively promote respect for diversity by
celebrating differences, challenging stereotypes,
and ensuring all students feel valued.

Inclusive classrooms reduce the power
imbalances that often fuel bullying and help
students develop appreciation for diverse
perspectives and experiences.

Empower Bystanders

Train students to recognize bullying and intervene

safely when they witness it.

Research shows that peer intervention is highly
effective in stopping bullying episodes, so
equipping students with specific strategies for
supporting victims can significantly reduce bullying

incidents.

2X

More Effective
Interventions that address both
victims and aggressors are twice

as effective as those focusing

prevention programs that address  solely on punishing aggressors or

protecting victims.

environment.



